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This statement details our school’s use of pupil premium funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and 

the effect that last year’s spending of pupil premium had within our school.  

School overview 

 

Detail Data 

School name All Saints CE Academy 

Number of pupils in school  877 

Proportion (%) of pupil premium eligible pupils 19.7% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022 to 2024/25 

Date this statement was published December 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Ashleigh Lees 

Headteacher 

Pupil premium lead David Harland 

Assistant Headteacher 

Governor / Trustee lead Erica Clough 

Chair of LGB 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £138 475 

Recovery premium funding allocation this academic year £41 400 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£179 857 

 

  



 

 

Part A: Pupil premium strategy plan 
Statement of intent 

 

Our intention is that all students, irrespective of their background or the challenges they face, 

make good progress and achieve high attainment across the curriculum, particularly in EBacc 

subjects. 

At All Saints we believe ‘Every Child Matters Equally to God.’ 

The vision for the academy is rooted in biblical teaching from the gospel of John. 

‘As I have loved you, so you must love each other. By this everyone will know that you are my 

disciples’ 

John 13:34-35 

 

Our vision is to be a Church of England Academy renowned for commitment to development of the 

whole person and for excellence in Teaching and Learning, we use the ‘Five Marks of Mission’ as 

the vehicle to live out daily our vision. 

The focus of our pupil premium strategy is to support disadvantaged students to achieve that goal, 

including progress for those who are already high attainers. We will consider the challenges faced 

by vulnerable students, such as those who have a social worker and young carers. The activity we 

have outlined in this statement is also intended to support their needs, regardless of whether they 

are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged students require the most support. This is proven to have the greatest impact on 

closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged 

students in our school. Implicit in the intended outcomes detailed below, is the intention that non-

disadvantaged students’ attainment will be sustained and improved alongside progress for their 

disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted 

support through bespoke intervention for students whose education has been worst affected, 

including non-disadvantaged students.     

Our approach will be responsive to common challenges and individual needs, rooted in robust 

diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we 

have adopted complement each other to help students excel. To ensure they are effective we will: 

• ensure disadvantaged students are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

students’ outcomes and raise expectations of what they can achieve 

 

  



 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

students. 

Challenge 
number 

Detail of challenge  

1 Behaviour, emotional and social difficulties leading to disadvantaged students being 
disproportionately represented in FTE figures. 

2 All students have been affected by the reduced access to face-to-face learning due to COVID 
lockdowns. Evidence suggests that students eligible for Pupil Premium funding were 
disproportionately impacted upon. 

3 Students entering the school who are eligible for PP have lower literacy levels, which prevents 
them from making as much progress. 

Assessment on entry to Y7 in 2022 indicate that 21.4% (3 out of 14) of the students identified as 
PP arrive below age-related expectations for reading. This includes two students who came 
without a score as they were home educated in KS2. 

Assessment on entry to Y7 in 2022 indicate that 28.6% (4 out of 14) of the students identified as 
PP arrive below age-related expectations for GPS. This includes two students who came 
without a score as they were home educated in KS2. 

4 The maths attainment of disadvantaged pupils is generally lower than that of their peers and 
teacher diagnostic assessments suggest that many students particularly struggle with problem 
solving tasks.  

Assessment on entry to Y7 in 2022 indicate that 42.9% (10 out of 14) of the students identified 
as PP arrive below age-related expectations. This includes two students who came without a 
score as they were home educated. 

5 Our observations suggest many lower attaining disadvantaged students lack metacognitive / 
self-regulation strategies when faced with challenging tasks, notably in their monitoring and 
evaluation of their answers.  

 

  



 

 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading comprehension among 
disadvantaged students across KS3. 

 

Reading comprehension tests demonstrate 
improved comprehension skills among 
disadvantaged students and a smaller disparity 
between the scores of disadvantaged students 
and their non-disadvantaged peers. Teachers 
should also have recognised this improvement 
through engagement in lessons and book 
scrutiny.  

Accelerated Reader Star tests reveal an increase 
in reading age each term. 

Improved metacognitive and self-regulatory skills 
among disadvantaged students across all 
subjects. 

Teacher and class observations suggest 
disadvantaged students are more able to monitor 
and regulate their own learning. This finding it 
supported by high quality homework completion 
rates across all classes and subjects. 

To achieve and sustain improved wellbeing for all 
students, including those who are disadvantaged. 

Sustained high levels of wellbeing from 2024/25 

demonstrated by: 

• qualitative data from student voice, student 

and parent surveys and teacher observations. 

a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged students. 

Reduction in FTE, particularly in relation to 
disadvantaged pupils 

Fewer FTE recorded for these pupils, without 
compromising the whole school behaviour policy. 
Raised attainment evidence through Spotlights. 
De-escalation arrangement in place to reduce the 
number of repeat offences. 

All students have caught up on missed learning 
from the COVID lockdowns. 

All students will make extra progress and close 
gaps identified by staff from any missed learning 
opportunities over the two lockdown periods 

 

  



 

 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above. 

Teaching  
Budgeted cost: £ 50 375 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Improved CPL for all staff. PP funding is used to invest in high quality 

external CPL. A subscription to The National 

College, which supplies regular and updated 

training for all staff. PiXL Middle leadership 

courses for aspiring or exceptional middle 

leaders.  

1-5 

Developing metacognitive and self-

regulation skills in all pupils.  

This will involve ongoing teacher 

training and support and release 

time.  

It will first be rolled out across all 

faculty areas as a whole school 

priority. 

Teaching metacognitive strategies to students 

can be an inexpensive method to help 

students become more independent learners. 

There is particularly strong evidence that it 

can have a positive impact on maths 

attainment:  

Metacognition and self-regulation | Toolkit 

Strand | Education Endowment Foundation | 

EEF 

5 

Improving literacy in all subject 

areas in line with recommendations 

in the EEF Improving Literacy in 

Secondary Schools guidance. 

We will fund professional 

development and instructional 

coaching focussed on each 

teacher’s subject area.  

It will be rolled out first in maths to 

help raise maths attainment for 

disadvantaged pupils, followed by 

subjects identified as priorities. 

Acquiring disciplinary literacy is key for 

students as they learn new, more complex 

concepts in each subject: 

Improving Literacy in Secondary Schools 

Reading comprehension, vocabulary and 

other literacy skills are heavily linked with 

attainment in maths and English: 

word-gap.pdf (oup.com.cn) 

3 

Enhancement of our science 

teaching and curriculum planning in 

line with DfE KS3 and EEF guidance. 

We will fund a UPR3 teacher to 

support the rapid development of 

resources and embed key elements 

of the guidance in school. 

Helping schools to use evidence and to 

understand better the most effective ways to 

improve results is the best way to tackle this 

country’s stark science attainment gap.  

Improving Secondary Science | EEF 

(educationendowmentfoundation.org.uk) 

3, 5 

Engaging with a school led tutoring 

programme to provide a blend of 

tuition, mentoring and school-led 

tutoring for students whose 

Tuition targeted at specific needs and 

knowledge gaps can be an effective method 

to support low attaining pupils or those falling 

behind, both one-to-one: 

2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/science-ks3-ks4


 

 

education has been most impacted 

by the pandemic. A significant 

proportion of the students who 

receive tutoring will be 

disadvantaged, including those who 

are high attainers.  

One to one tuition | EEF 

(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 

Endowment Foundation | EEF 

 

Targeted academic support  

Budgeted cost: £ 36 570 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implementation of Accelerated 

Reader /MYON programme for Y7 

and Y8. 

New texts in the library to engage 

boys in particular.  

Reading comprehension strategies can have 

a positive impact on pupils’ ability to 

understand a text, and this is particularly the 

case when interventions are delivered over a 

shorter timespan:  

Reading comprehension strategies | Toolkit 

Strand | Education Endowment Foundation | 

EEF 

3 

More able PP students. If not 

achieving targets intervention is put 

in place. 

Data systems to highlight students 

not currently achieving targets and 

intervene as appropriate. Data 

analysis following data freeze used 

to track progress. 

OFSTED ‘articulating success and good 

practice 2015’: Outstanding schools used 

targeted interventions and robust tracking 

systems. 

2-5 

 

Wider strategies  

Budgeted cost: £ 72 700 

Activity Evidence that supports this approach Challenge number(s) 

addressed 

THRIVE Programme 

Additional capacity for new 

mentoring programme and 

supporting identified PP students 

with a particular focus on Y9 boys 

and Y10 girls. 

“Overall, the evidence makes it clear that 

reducing challenging behaviour in schools 

can have a direct and lasting effect on 

pupils’ learning”  

EEF Toolkit +3 months. 

1, 5 

Adoption of a cognitive 

behavioural therapy (CBT) 

intervention for specific pupils who 

require support with regulating 

their behaviour and emotions. 

This includes training for school 

staff, collaboration with our local 

There is evidence to suggest that CBT can 

have a high impact on risk behaviours and 

behavioural difficulties: 

Cognitive Behavioural Therapy - Youth 

Endowment Fund 

EIF’s report on adolescent mental health 

found good evidence that CBT 

All 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/


 

 

behaviour hub and teacher 

release time. 

interventions support young people’s social 

and emotional skills and can reduce 

symptoms of anxiety and depression:  

Adolescent mental health: A systematic 

review on the effectiveness of school-based 

interventions | Early Intervention Foundation 

(eif.org.uk) 

To ensure that all students across 

the academy maintain high 

attendance, to minimise the gaps 

in learning 

The DfE guidance has been informed by 

engagement with schools that have 

significantly reduced persistent absence 

levels. 

Embedding principles of good practice set 

out in DfE’s Improving School Attendance 

advice. 

All 

Contingency fund for acute issues. 

 

Based on our experiences and those of 

similar schools to ours, we have identified a 

need to set a small amount of funding aside 

to respond quickly to needs that have not 

yet been identified. 

All 

Improve the cultural capital of 

Pupil Premium students Including 

the subsidy of Learning trips, visits 

and on-site events for students 

eligible for the Pupil Premium. To 

provide access to ‘live’ music and 

theatre performances /arts 

participation. Music / instrument 

lessons  

The Social Mobility Commission report An 

Unequal Playing Field uncovered evidence 

that extracurricular activities are important 

predictors for participation beyond 

compulsory education, help to boost 

confidence in social situations and help 

develop social networks. Whilst there is no 

direct focus on cultural capital within the 

EEF T&L toolkit, there are evaluations of 

approaches which are linked to it (Sports 

Participation +2 months progress) 

1 

 

Total budgeted cost: £ 159 645 

  

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities


 

 

Part B: Review of outcomes in the previous academic year 
Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 

2021 results will not be used to hold schools to account.  

 

 

The Pupil Premium Summary Statement for 2021/22 can be found on the Academy 

website.  
 

 



 

 

 

Externally provided programmes 
Programme Provider 

Accelerated Reader Renaissance Learning UK Limited 

THRIVE Programme Fronting The Challenge Projects Ltd 

 

Further information  

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence 

demonstrates this has significant benefits for students, particularly 

disadvantaged students.  

• ensuring pupils understand our ‘catch-up’ plan by providing information about 

the support they will receive (including targeted interventions listed above), how 

the curriculum will be delivered, and what is expected of them. This will help to 

address concerns around learning loss - one of the main drivers of students 

anxiety.  

• offering a wide range of high-quality extracurricular and Cultural Capital activities 

to boost wellbeing, behaviour, attendance, and aspiration. Activities (e.g., The 

Duke of Edinburgh’s Award), will focus on building life skills such as confidence, 

resilience, and socialising. Disadvantaged students will be encouraged and 

supported to participate. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

